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DEFINITION

•Content and Language Integrated Learning (CLIL) is a general 

expression used to refer to any teaching of a non-language subject 

through the medium of a second or foreign language (L2). CLIL 

suggests an equilibrium between content and language learning. The 

non-language content is developed through the L2 and the L2 is 

developed through the non-language content.



In 1995 the European Commission adopted a document on

education called ‘The White Paper teaching and learning

towards the learning society.’ It declares that proficiency in

three community languages is a prior objective, and suggests

teaching content in a foreign language as a way to contribute to

the achievement of pluralism.

CLIL HISTORY



AIMS

• CLIL can be seen as an educational approach which supports linguistic diversity, and a powerful 

tool that can have a strong impact on language learning in the future.

• CLIL is an innovative approach to learning, it constitutes an attempt to overcome the restraints of 

traditional school curricula, i.e. the teaching of individual subjects, and represents a shift towards 

curricular integration.

• CLIL may be implemented in a variety of ways and in very different situations as it encompasses 

many different forms of teaching. It can refer to the whole year instruction of one or more subjects 

– such as biology, history or maths – or the teaching of a module on a specific topic.

• CLIL aims to create an improvement in the second language competence and development of 

knowledge and skills in the other non-language areas. In order for this to occur, it is necessary to 

create adequate conditions both from the point of view of organisation and teaching. 

• When CLIL is introduced, some rearrangement of content, language or timing may be necessary.



MOTIVATION FOR LEARNING

• CLIL relies on intrinsic motivation, that is, the learners are involved 

in interesting and meaningful activities while using the language. 

Language learning applies to what is going on in the classroom and 

satisfies immediate needs. In other words, it provides plenty of 

opportunities for incidental language learning; the kind of learning 

which occurs when the learners’ attention is focused on something 

different from what is being taught. Incidental language learning 

has been shown to be very effective,deep and long-lasting. 



DISCIPLINES

• All subjects can be taught through the foreign language, although different 

disciplines offer different advantages and are better suited for specific groups of 

learners. There are disciplines which mainly rely on verbal communication and 

those in which non-verbal communication, visual and graphic materials are used 

to clarify and integrate content presented verbally. In the first group we find 

disciplines like history, philosophy, political science; in the second group, on the 

other hand, we have subjects such as physical education, biology and geography. 

Visual aids, animal and human models, etc. can also be used at more advanced 

levels when linguistically complex descriptions can be better understood through 

the support of non-verbal input. 



LANGUAGES

• Various factors have to be kept in mind when choosing which language/s that 

should be used for CLIL.  They concern:

a) the geo-political situation of the country or region where the school is  located

b) the degree of similarity between the foreign language and the students’ mother 

tongue

c) the subjects to be taught through the foreign language local resources.



POLICY

In terms of geographic convenience, it may be advisable to choose a

language spoken in near-by regions, as would be Italian for Austrian students 

or French for Italian students living in Val d’Aosta. From the viewpoint of a 

wider, continental language policy, other considerations may become more 

relevant, such as the need to ensure language diversity     and the protection 

of minority languages in Europe. 

For these reasons, English should not be the only language of CLIL, even 

though the pressure of parents and society to use it may be very strong. 

This has to do with the role of English as a language of international 

communication.



Due to its practical nature and flexibility, CLIL can be incorporated in 

different types of schools: both state and private. The diversity of 

approaches can be observed through a variety of modalities. With 

regard to the age of learners, experiences range from kindergarten to 

secondary level of education. CLIL can be used for certain time 

periods, as tasks within the overall school curriculum and educational 

framework or implemented as optional subjects in secondary schools. 

Subjects, modules and projects can all be taught through CLIL.

WHICH SCHOOLS



BENEFITS

CLIL may be beneficial for all parties involved 

in implementation: 

•Schools 

•Teachers 

•Learners



• CLIL implementation within the school curriculum 

will raise the profile of foreign language learning 

throughout the school. It can also support the school 

development and make it more responsive to local 

needs. Moreover, invaluable experiences have been 

gleaned in subjects with a vocational orientation 

such as nursing, health care,  economics.

SCHOOL



STUDENTS

Through the exposure to more interesting, authentic (i.e. real world) contents CLIL 

leads to greater involvement, helps learners increase their motivation through the 

interactive and co-operative nature of work, it helps boost self-confidence, raise self-

esteem, build learner independence and teach learners organisational skills.

Through the integration of content and language and the learners’ involvement in 

academically and cognitively demanding activities CLILencourages creative thinking 

processes.

Through teaching content and a foreign language within an integrated framework, 

CLIL aims to provide access to personal and intercultural communication as the 

learners may experience language for a variety of needs, and they may be exposed to 

different cultural perspectives on the content they are taught.



TEACHERS

• working together, content and language 

teachers can share their individual knowledge 

and make it joint knowledge

• through CLIL implementation teachers are 

likely to have an increased opportunity for 

professional development.



CLIL AND EDUCATION IN ITALY

In March 2010, MIUR officially introduced CLIL in Italian school system as part of a larger reform

of upper secondary education . This regulation stated that all linguistic lyceums would be

required to teach a non-linguistic discipline in a foreign language from the third year onward,

and that from the fourth year onward, another non-linguistic discipline would be required in a

different foreign language as well. It also announced that all students in all of the lyceums would

be required to study a non-linguistic discipline in a foreign language during their fifth and final

year of secondary school (articolo 10.5).

That announcement did not effect any immediate changes in schools but it began to increase

general awareness of CLIL and bilingual education, and led to MIUR offering opportunities for

professional development and teacher training .



IN 2011

One year later, in September 2011, the official

decree was released mandating that CLIL must be

taught in the fifth year of all lyceums as well as in the

fifth (final) year of all technical institutes beginning

in the 2013-2014 academic year. In addition, MIUR

also specified general linguistic and communicative

objectives for students in lyceums, including the

expectation that students acquire at least B2 level in

a foreign language .



In September 2010, a decree from MIUR specified the
parameters of the teacher preparation courses for
learning CLIL methodology. To become qualified in the
CLIL methodology a teacher must have passed the C1 (or
even a B2 with enrollment for C1) and have attended an
educational course CLIL. For state schools, the Ministry of
Education has made available some funds for language
courses and participation in educational courses held by
several universities. Of course, places are limited and
there is ample controversy over the selection.
Teacher responses to CLIL seem to be mixed, with some
feeling enthusiastic and others feeling skeptical.

REQUIREMENTS
FOR TEACHER TRAINING



AT THE AMALDI  SCHOOL

Some teachers are training for the teaching of non-
linguistic disciplines (DNL) in a foreign language according 
to the CLIL:

1 Teacher with a Cambridge Certificate / advanced C1 is 
registered for the course  in methodology
4 Teachers with a Cambridge Certificate B2 are following 
an English course to obtain a language certificate of  level 
C1 and 2 of them are registered for a course in 
methodology as well.
3 teachers with a Cambridge Certificate B1 are following an 
English course to obtain a language certificate of level B2.
So far, some CLIL experiments  have been carried out in 
several classes of our Lyceum only on a voluntary basis.



Bilingual education is similar to CLIL.It refers to the practice
of studying typical school subjects – like Geography or
science – through a second or additional language.
On a bilingual programme, students may study some
subjects in their first language and other subjects in an
additional language, or the same subject may be studied in
two languages. Examples of bilingual aducation are:
. Cambridge International
. Esabac

WHAT IS BILINGUAL 
EDUCATION ?



CAMBRIDGE

• At secondary level, students can take Cambridge IGCSE examinations in

subjects including English, Geography, History and Biology.

• In 1997, the Liceo Luigi Galvani became the first state secondary school in

Italy to offer an integrated Cambridge IGCSE curriculum.

• Cambridge Institution works in partnership with Italian schools and

ministry of education to ensure that Cambridge programmes fit in with

national requirements.



• From school year 2011-2012 students of a high school course  started to 

supplement their high school course with the ESABAC project that  gives 

them the opportunity to achieve a dual degree: the  Italian State Exam 

and the French Baccalaureat. The ESABAC is in fact an international 

diploma recognized both in Italy and in France. The project specifically 

covers the three-year period and provides for the reinforcement of the 

French study (4 hours per week instead of 3, with the presence of a 

mother tongue assistant) as well as the teaching of history in French. To 

access it is enough that students have  a level of French corresponding to 

the level A2 / B1 of the Common European Framework of Reference.

ESABAC



In 2015  Esabac was granted to our school by the Miur :
The students of the linguistic high school at the end of the 
Second Year can choose the ESABAC for the last three 
years.
This  year they  have started to study history in French and 
French literature which is presented from a European and 
International perspective

AT THE AMALDI


